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Abstract: This study aimed to assess the level of academic stress among students at the higher education level,
explore students’ interpersonal skills, and analyse the effect of academic stress on interpersonal skills. The
framework was based on the model of academic stress proposed by Lin and Chen (2009), which includes seven
factors: teachers, results, tests, studying in groups, peers, time management stress, and self-inflicted stress. The
model of interpersonal skills developed by Skills You Need (2011) was also adopted, encompassing four factors:
listening skills, emotional intelligence, verbal communication, and communicating in groups. A quantitative
research approach and correlational research design were employed. The study was delimited to the
departments of Education, Psychology, Mass Communication, and Governance and Public Policy under the
Faculty of Social Sciences, National University of Modern Languages. A total population of 2,102 students
enrolled in session 2025 constituted the study population. Using a simple random sampling technique, a target
sample of 340 students (16% of 2,102) was selected. The data received consisted of 279 responses, resulting in
an 82% response rate. The findings revealed that 70% of students reported a high level of academic stress, while
89% demonstrated an average level of interpersonal skills. The results further indicated that academic stress
had a zero percent effect on students’ interpersonal skills. The study recommended organizing academic
activities as an effective way to cope with academic stress. Students should develop time management skills and
maintain a balance between educational and social lives. Teachers should be trained to communicate time
management strategies to help students manage stress and sustain positive interpersonal relationships.

Keywords: Academic Stress, Interpersonal Skills, Listening Skills, Emotional Intelligence, Verbal
Communication, Communicating in Groups

Introduction

Students are enrolled in an institution to receive an education and ensure a productive life. The time students
spend in institutions to get an education is an investment for a bright future. Interpersonal skills are the most
important feature in ensuring a productive life in society. Human beings need to communicate with each
other for every single need. The stronger the will to communicate and interact with others, the greater the
chance of better adjustment (Dunkeld et al., 2020). Human children are born as social beings, and
socialization depends on the ability to adjust to the environment (Loh et al., 2021). Although interpersonal
skills are only one type of multiple intelligences, they are an important component of life (Manchiraju et al.,
2021). The generation that is currently enrolled in higher education nowadays is more expressive and
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communicative. However, the generation is also sensitive at the same time. On one hand, parents send their
children to educational institutions for a better future, but sometimes during adulthood, students face
multiple pressures. Unfortunately, in most cases, such pressures are not expressed on proper platforms, so
that there can be some proper resolution for such stresses. Academic stress is one such pressure.

Academic stress can be defined as stress that mostly develops from load, expectation, and fears. Academic
stress is described as a product of physical or mental struggle for regulating requirements or testing, where
the learner will gain command in the given field (Singh & Jha, 2013). Stress has become a part of students’
academic lives due to the high expectations of parents. Currently, parents’ demands are high, creating
pressure on the minds of children. This makes students’ lives stressful, and this stress can be a main reason
for their disturbed health. One of the major impacts of stress is that it affects the psychological functions and
mental health of people. Such mental health issues and disturbances persist throughout an individual’s life.

University is more demanding for adults, and they face many physical, social, and emotional difficulties.
These challenges sometimes create mental problems for adults, and the pressure of examinations also leads
students toward anxiety, especially those who are unable to perform better even when they do their best.
Some problems that are commonly faced by university students are mood disturbances, harsh behaviours,
interpersonal problems, and impairment of self-concept.

Stress directly affects students’ interpersonal skills. Interpersonal skills are the behaviours a person shows
while communicating and interacting with others. Positive interpersonal skills enhance academic
performance, whereas stress can damage a person’s interpersonal skills. People who are stressed can easily
become frustrated with small matters that affect their social relationships. When a person is angry, they
usually fail to choose appropriate words in their communication and forget to do things in an appropriate
manner. Academic stress affects a person’s relationship with another person because when a person is
stressed, they usually do not listen to another person, which causes conflicts and misunderstandings.
Academic stress affects students’ interpersonal skills by creating a jealousy factor among students, as every
student tries to get better grades than the others. Therefore, when they fail to do so, they become enemies.
Because of academic stress, students isolate themselves when they do not fulfil the expectations of their
parents by getting good grades. They become disappointed, and this disappointment makes them separate
from their loved ones. When this happens, they are unable to receive proper support from their loved ones.
In academic settings, interpersonal skills help students manage their emotions and maintain control over
them in difficult situations. Students with good interpersonal skills can develop coping skills for stress; they
can control themselves in any stressful situation. They have the ability to accept whatever happens, such as
when they do not get good grades; they accept it and move on. People with good interpersonal skills can
remove themselves from any stressful situation.

Statement of the Problem

The researchers designed this study mainly to determine the effect of academic stress on the interpersonal
skills of students as a social issue. The researchers initially targeted the assessment of the level of academic
stress among university students. Further, the level of students’ interpersonal skills at a higher level should
be explored. After looking at both variables independently, the main aim of the study was to analyse the
effect of academic stress on students’ interpersonal skills at the university level. Higher education students,
as the future of any nation, were the population of the study, and the most sensitive social issue targeted for
exploration was interpersonal skills. Society is based on positive behaviour development, especially for those
who will be future nation builders.

Significance of the Study

This study is valuable and helpful for parents, teachers, and students. This study is also beneficial for future
researchers. This study provides information to students about interpersonal skills and makes them aware of
how academic stress can destroy their good interpersonal skills. Students would be able to control their stress
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effectively. This study would help students develop good interpersonal skills that are necessary for a
successful life. This study would be beneficial for teachers as it would help them manage stress. This study
would help teachers understand the interpersonal skills of their students and make them aware that the level
of stress negatively affects students’ interpersonal skills.

This study would help parents manage stress. This would make them aware that academic stress badly
affects their children. This study would help parents manage their children’s stress by carefully listening to
their problems and providing effective solutions. This study would also be helpful for future researchers who
are interested in conducting research related to this topic. It would provide them with the basic background
for their research, which is related to academic stress on students’ interpersonal skills. The results of this
study would help them to understand that academic stress affects students’ interpersonal skills.

Objectives of the study
1. To assess the level of academic stress on students at the higher education level.
2. To explore the level of students’ interpersonal skills at the higher education level.
3. To analyse the effect of academic stress on students’ interpersonal skills at the higher education level.

Null Hypotheses

Hy1: There is no statistically significant effect of academic stress on students’ interpersonal skills.

Hyp1la: There is no statistically significant effect of academic stress on students’ listening skills.

Hy1b: There is no statistically significant effect of academic stress on students’ emotional intelligence.
Hyp1lc: There is no statistically significant effect of academic stress on students’ verbal communication.
Hy1d: There is no statistically significant effect of academic stress on students’ communication in groups.

Literature Review

Stress is one of the most debatable words that has multiple meanings for different people, cultures, and
situations. Selye (1956) defined stress as “the common denominator of all adaptive reactions in the body”,
and the events that naturally produce stress are called “stressors”. Any situation that creates a reaction in the
form of modes and behaviours is called a stressor (Selye, 1956). Taché and Selye (1985) reported that
human children are born with feelings of happiness, fear, and anger; these are the basic human emotions
that help them deal with the environment (Taché & Selye, 1985). Aldwin (2009) stated that stress can be
reflected in physical and emotional forms. Simultaneously, stress can also affect physical and emotional
stability equally. The effects of stress on physical well-being, sleep, and health have also been proven by
medical sciences. At the same time, emotional setbacks can also be caused by stressful conditions (Aldwin,
2009). He states that stress can be external and internal, which includes environmental, physical, and
psychological factors.

Academic stress was defined as described above. Academic stress refers to the domain of stress caused
by the pressure of academic life and studies. Kouzma and Kennedy (2004) found that high school students
face academic stress in the form of assignments, exams, and projects, and results that are related to future
plans and career expectations of others as well as themselves. Academic stress can become a reason for
different problems such as depression, anxiety, and suicide that are common in students. Researchers
identified the main reasons for academic stress among students as high levels of self-expectation, fear of poor
academic grades, and pressure from parents (Liu et al., 2025; Zhang et al., 2024).

The demand for the future is changing daily. Academic life skills have also changed from the acquisition
of knowledge to the acquisition of life skills. Interpersonal skills are the main component of educational life
today (Everson & Terjesen, 2023). A. C. Kubrusly et al. (2026) reported that interpersonal skills are more
than just the ability to communicate with others. However, it is also about understanding people and their
behaviours and acting as a productive citizen in society. Interpersonal skills are primarily defined as
communication skills. However, it includes the ability to be proactive in any situation for others to feel easy
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and comfortable in their presence. Socialisation can also be called a product of interpersonal skills (Boute,
2017).

A successful college graduate must possess a ratio of 80% emotional-social intelligence (ESI) to 20% book
smarts. Interpersonal skills are important in all occupations. Emotional intelligence (EI) is a salient theme in
a diverse array of circles, including the scientific, education, and business realms, that addresses elements of
interpersonal skills. The term is defined as follows: Emotional intelligence involves the ability to perceive
accurately, appraise, and express emotion; the ability to access and/or generate feelings when they facilitate
thought; the ability to understand emotion and emotional knowledge; and the ability to regulate emotions
to promote emotional and intellectual growth (Xuan, 2025). Those who possess good interpersonal skills
are more successful, especially in public-dealing businesses (Bar-On, 2006). It is also a key component of
emotional intelligence (Boute, 2017).

Theoretical Framework

The model is given by Lin and Chen (2009), who discussed seven factors of academic stress: teachers, results,
tests, studying in groups, peers, time management stress, and self-inflicted stress. Interpersonal skills are the
ability to communicate and interact with others (Lin & Chen, 2009). The model of interpersonal skills given
by an open-access organisation named Skills You Need (2011) was selected as the framework for this study
(Suranto, 2011). It explains four factors of interpersonal skills (listening skills, emotional intelligence, verbal
communication, and communicating in groups).

Figure 1
Study Framework
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Academic Stress
There are seven factors of academic stress that are mentioned below.

a) Stress from Teachers: Academic stress occurs when teachers are not aware of the mental caliber of
their students, and sometimes they make the content too difficult for their students to understand.
Teachers mostly burden their students with excessive courses, causing academic stress as they become
worried about finishing the course on time.

b) Stress from Results: Academic stress occurs because of parents’ high expectations. They set specific
grade criteria for their children. When their children fail to meet their criteria, they become
disappointed, which causes academic stress among their children.

c) Stress from Tests: Academic stress is caused by tests. Students usually take a lot of tests in schools,
and they become worried about preparing for those tests. Sometimes, they fail to get enough sleep at
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night because of their tests. Most students have to prepare for compulsory courses in which they fail.
This excessive study burden causes academic stress among students.

d) Studying in Groups Stress: The main factor of academic stress was studying in groups. Sometimes,
teachers assign group tasks. In group work, students face some difficulties, such as some students easily
getting worried that they will not find suitable group members. Some students are shy and think that
their classmates will make fun of them when they present in front of the class. Students are so sensitive
that even harsh words used by their group members easily hurt their self-esteem. These factors create
academic stress in students.

e) Peer stress: Academic stress arises from academic competition and peer interference. In a class, there
is competition among students, and every student tries their best to get better grades than other
students. When they fail to do so, academic stress occurs. Most students feel that when they decide to
study, their classmates disturb them by chatting.

f) Time Management Stress: Students experience stress when they fail to manage their time. Students
face difficulties in time management and cannot maintain a balance between their academic and social
activities. This causes academic stress among students.

g) Self-inflicted Stress: Students mostly have high expectations of themselves; for example, when they
do their best, they still feel that they are not performing as well as their classmates. In a race to get
better grades than their classmates, students spend a lot of time studying, which makes them easily
frustrated. Some subjects are so boring for students that they cannot study them, causing academic
stress as they become worried about how to cover the course of those subjects. Most students are
worried about their future and think that they will not perform well at the university level. All these
factors create academic stress among the students.

Interpersonal Skills

Interpersonal skills are those that we use daily when we interact with other people, both individually and in
groups. Interpersonal skills include a wide range of skills, among which communication and listening skills
are very important. Interpersonal skills include the ability to manage our emotions. People with good
interpersonal skills can develop healthy relationships with others, both formally and informally. This is
because they have effective communication skills and communicate effectively with others, whether they are
family, clients, customers, or colleagues.

a) Listening Skills: Listening skills are the ability to pay attention and accurately interpret what the other
person is saying. Without the ability to listen effectively, the message can be misunderstood. It breaks
down the communication process, and a person can easily become frustrated.

b) Emotional Intelligence: Emotional intelligence is the ability to control our emotions and the emotions
of others. Emotional intelligence is related to the human psyche and can be improved by practising new
skills. Emotional intelligence can only be measured by how a person progresses throughout his life and
develops meaningful relationships with others.

¢) Verbal Communication: Verbal communication involves the use of words to share information. These
words can be spoken and written down. Clarity of speech, being focused, and being polite are the basic
principles that make verbal communication effective.

d) Communicating in Groups: Communication skills are the act of transferring information from one
place to another, from one person to another, in the most effective manner. It can be done vocally
(using voice), written (such as books, magazines, printed, and digital media), or non-verbally (using
gestures, body language, tone, and pitch of voice).

Methodology

Research Approach and Design

In this study, a quantitative research approach was used. Quantitative research can be expressed in numbers.
This type of research can be used to establish general facts about a topic. The researcher was looking forward
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to finding the impact between variables and determining their cause and effect in controlled circumstances;
therefore, quantitative research was used. A correlational research design was used to determine the one-
way effect of academic stress on students’ interpersonal skills. This research was conducted to measure the
two variables to find a statistical relationship between them. A correlational research design was selected for
this study.

Population: The study was delimited to four departments: Education, Psychology, Economics, Mass
Communication, Governance, and Public Policy. A total of 2,102 students were enrolled in the above-
mentioned departments under the Faculty of Social Science (session 2025) at the National University of
Modern Languages.

Sample Technique: Simple random sampling technique was employed for the selection of the sample

Sample Size: The targeted sample size was 16% of 2102, which was 340 students. The data received
consisted of 279 responses from students of selected social science departments. Thus, the rate of return was
82%.

Data Collection Tool: Two scales were adopted to assess the responses to the research variables. One scale
was developed by (Lin & Chen, 2009), in which seven factors of academic stress were addressed (teachers,
results, tests, studying in groups, peers, time management stress, and self-inflicted stress). The other scale
was a self-assessment inventory based on the model of interpersonal skills given by an open-access
organisation named Skills You Need (Suranto, 2011). This explains the four factors of interpersonal skills
(listening skills, emotional intelligence, verbal communication, and communicating in groups).

Delimitations
The study was delimited to four departments of the National University of Modern Languages, Islamabad,
which were

1. Education,

2. Psychology,

3. Mass communication,

4. Governance & public policy

Table 1
Tool Structure
Scale Sub Scales Items
Academic stress Assessment scale P Teachers 09
» Result 05
> tests 04
» Studying in group 05
» Peer 04
» Time management stress 03
» Self-inflicted stress 04
Interpersonal  skills- A self- » Listening skills 10
Assessment Inventory » Emotional intelligence 13
» Verbal communication 13
» Communicating in groups 15

Data Analysis
The collected data were analyzed using IBM SPSS Statistics and SmartPLS-4. IBM SPSS was used for data
screening, data cleaning, descriptive analysis, and preliminary assessment of the dataset. Descriptive
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statistics, including frequencies, percentages, means, and standard deviations, were used to summarize the
characteristics of the respondents and the study variables. Subsequently, SmartPLS 4 was employed to
conduct Partial Least Squares Structural Equation Modeling (PLS-SEM).

Table 2
Analysis Description
Objectives

Hypothesis Statistical Analysis

To assess the level of academic

stress on students at higher Independent Score
education level.

To explore the level of students
interpersonal skills at higher

education level.

Independent Score

To analyze the effect of academic
stress on student’s interpersonal
skills at higher education level

Ho.1 There is statistically no
significant effect of academic
stress on student’s interpersonal

Regression
skills.
Ho.1a, Hy.1b, Ho.1c & Hy.1d

Table 2 reports that the academic stress and interpersonal skills were calculated using descriptive statistics,
and the major objective that was “To analyze the effect of academic stress on students’ interpersonal skills at
the higher education level” was operationalized by using inferential statistics. For this purpose, linear
regression was used as a statistical test.

Descriptive statistics

Table 3

Reliability Analysis (n=279)
Scale No. of items Reliability
Academic stress scale 34 0.968
Interpersonal skills 53 0.818

Table No. 3 shows that the Cronbach’s alpha reliability of the academic stress scale was .968. The Cronbach’s
alpha reliability of the interpersonal skills assessment scale was .818. This shows that future researchers can
use the tool in educational settings of Pakistan with a fair amount of confidence.

Table 4

Academic Stress Assessment among Students (n= 279)
Status Score n Percentage
Low 34-68 10 3%
Medium 69-103 47 16%
High 104-138 198 70%
Very High 139-173 24 8%

Table 4 shows that 8% of the students’ responses showed a very high level of academic stress, 70% of the
responses were at a high level, 16% of the responses were at a medium level, and only 03% responses were
at a low level of academic stress.
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Figure 2
Level of Academic Stress
Level of Academic Stress
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200
150
100
50 47 24
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Low Medium High Very High
mn mPercentage
Table 5
Interpersonal Skills Assessment (n=279)
Status Score n Percentage
Below average 53-141 30 10%
Average 142-230 249 89%

Above average 231-319 - -

Table 5 reports that 10% of the students’ responses were at a below-average level of interpersonal skills, 89%

of the students’ responses were at an average level, and no one fell above the average level of interpersonal
skills.

Figure 3
Level of Interpersonal Skills
level of interpersonal skills
249
250
200
150
100 30
50 % % 0 0%
A
53-141 142-230 231-319
Below average Average Above average
En 30 249 0
Percentage 10% 89% 0%
mn mPercentage

Results of (Inferential statistics) Path Coefficient

Table 6

Effect of Academic Stress on Student’s Interpersonal Skills (n=279)
v DV R square B t Sig.
Academic Stress  Interpersonal skills 0.000 0.004 0.78 0.938
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Table 6 shows that academic stress (IV) had zero percent effect on students’ interpersonal skills (R*=.001).
The beta value was positive (B =0.004) and non-significant (t= 0.78, Sig. = 0.938).

Table 7

Effect of Academic Stress on Student’s Listening Skills (n=279)
v DV R square B t Sig.
Academic stress Listening skills 0.001 -0.012 -0.426 0.670

Table 7 shows that academic stress (IV) had a 0.1% effect on students’ listening skills (R*=.001). While there
effect was negative (B =-.012) and non-significant (t= -.426, sig= .670).

Table 8

Effect of Academic Stress on Student’s Emotional Intelligence (n=279)
v DV R square B t Sig.
Academic stress Emotional intelligence 0.001 0.013 0.638 0.524

Table 8 shows that academic stress (IV) had a 0.1% effect on students’ emotional intelligence (R*=.001).
While there effect was positive (B = .013) and non-significant (t= -.638, sig= .524).

Table 9

Effect of Academic Stress on Student’s Verbal Communication (n=279)
v DV R square B t Sig.
Academic stress Verbal communication 0.000 0.002 0.220 0.826

Table 9 shows that academic stress (IV) had zero percent effect on students’ verbal communication
(R*=.000). However, the beta value was positive (B = .002) and non-significant (t=.220, sig= .826).

Table 10

Effect of Academic Stress on Student’s Communication in Group (n=279)
v DV R square B t Sig.
Academic stress ~ Communication in group 0.000 -0.007 -0.116 0.908

Table 10 shows that academic stress (IV) had zero percent effect on students’ communication in group
(R*=.000). Beta value was negative (B = -.007) and non-significant (t= -.116, sig .908)

Figure 4
Structural Model (Smart-PLS-4)
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Table 11
Path Coefficient Results
I3 (M) SD T statistics P values Deison
Academic Stress -> Interpersonal skills 0.065 0.028 0.138 0.475 0.635 Rejected

Table 11 indicates that academic stress has a positive but statistically insignificant effect on interpersonal
skills (B = 0.065, p = 0.475). Therefore, the proposed hypothesis was not supported. This finding suggests
that academic stress alone may not be sufficient to significantly explain variations in students' interpersonal
skills. The finding is consistent, in part, with recent evidence reported by M. Kubrusly et al. (2026), who
examined the relationship between academic stress and social skills among undergraduate medical students.
Although academic stress was significantly associated with several social-skill domains, no statistically
significant associations were observed for the domains of defending one's rights and denying requests. This
suggests that the influence of academic stress may vary across different dimensions of social and interpersonal
functioning rather than producing a uniform effect. Similarly, examined stress and social skills among college
students and found no statistically significant difference in social-skills scores between students from public
and private institutions. Therefore, the non-significant relationship found in the present study may indicate
that interpersonal skills are influenced by multiple factors beyond academic stress, such as social support,
self-efficacy, coping strategies, personality characteristics, and the educational environment.

Discussion

This study was designed to explore the effect of academic stress on students’ interpersonal skills. Academic
stress can be a stress that mostly occurs due to extra work that is beyond a person’s capabilities. A sample of
279 students was selected for this study. 8% of the students’ responses were at a very high level of academic
stress, and 70% of the responses were at a high level of academic stress. Sixteen percent of responses were
at a medium level of academic stress, and 3% of responses were at a low level of academic stress. Stress has
become a part of students’ lives. Academic stress occurs in many ways, such as high expectations of parents
for their children and excessive assignments and projects. Students are usually the reason for academic stress.
Research described academic stress as a product of mental or physical struggle for regulating requirements
or testing, where the learner will gain command in the given field (Jardim & Soares, 2025). Researchers
claimed in their research that anxiety related to academic affairs results in poor health, depression, and poor
academic performance (Jehi et al., 2024).

On the other hand, the results of the current study revealed that the majority of the students possessed
average interpersonal skills. Interpersonal skills are a person’s behaviour while communicating and
interacting with others. This research shows that 10% of responses were at a below-average level of
interpersonal skills, 89% of responses were at an average level of interpersonal skills, and no one fell above
an average level of interpersonal skills. The study shows that there is no significant effect of academic stress
on students’ interpersonal skills. Interpersonal skills can be goal-directed behaviours, including
communication and relationship-building competencies (Heggestad et al., 2023). In another study,
researchers state that individuals with good interpersonal skills are more likely to improve their ability to
determine appropriate self-behaviour, cope with undesirable behaviour, absorb stress, deal with ambiguity,
structure social interaction, share responsibility, and interact more easily with others (Lopes et al., 2015).

However, the study shows that academic stress did not have any significant effect on students’
interpersonal skills. This indicates that although students may experience academic pressure related to
examinations, assignments, workload, and academic expectations, such stress does not necessarily impair
their ability to communicate, cooperate with, and maintain positive relationships with others. This finding
may be explained by the fact that students can use social support and effective coping strategies to manage
academic stress without allowing it to interfere with their interpersonal functioning. Social support, social
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well-being, and self-identity can act as important protective factors when students experience academic stress
(Li et al., 2022).

Similarly, research has shown that university students experience academic stress for various reasons,
including examination pressure, lack of preparation, and parental expectations; however, the consequences
of stress may vary among students depending on their individual coping resources (Shakeel et al., 2022).
The availability of supportive relationships may enable students to maintain their social interactions, even
when they face academic difficulties. Subasreebala and Sreedevi (2024) examined the relationship between
perceived academic stress and social support among college students, highlighting the importance of social
support in students’ experiences of academic stress.

Furthermore, interpersonal skills are influenced by several factors, including social adjustment, peer
relationships, emotional development, personality, and the social environment. A relationship between social
adjustment and interpersonal support among university students suggests that students’ interpersonal
functioning involves broader social and adjustment processes rather than being determined by a single stress-
related factor (Kaur & Sharma, 2022). Therefore, the non-significant finding of the present study may suggest
that academic stress alone is insufficient to predict students’ interpersonal skills. Students may possess
adequate coping mechanisms, resilience, peer support, and communication abilities that enable them to
maintain healthy interpersonal relationships despite the academic demands. Research on students’
adjustment has emphasised the role of adaptation and social support in dealing with stressful experiences
(Kapoor & Prakash, 2024). Overall, the present findings suggest that future research should examine other
variables, such as social support, resilience, emotional intelligence, coping strategies, self-efficacy, and family
environment, to obtain a more comprehensive understanding of the factors influencing students’
interpersonal skills.

Recommendations

1. Organizing academic activities is the best way to cope with this stress. Students need to organize their
educational activities and learn time management skills to deal with academic stress.

2. Teachers need to be trained to communicate time management strategies to students for daily practice
to manage their stress levels.

3. [Itis very important for students to maintain a balance between their educational and social lives. This
will help them improve their interpersonal skills, as they will be able to maintain good relationships
with others.

4. Students need to be trained by organizing one- or two-day sessions on how to control their emotions,
even when they are extremely exhausted, and they need to learn to express themselves in a calm
manner.

5. Although academic stress was not significantly associated with interpersonal skills in the present study,
students should still be provided with opportunities to learn effective coping strategies such as problem-
solving, time management, positive reappraisal, and seeking appropriate support. Research indicates
that active coping can reduce the negative effects of academic stress on mental health.

Recommendations for future Researchers

Future researchers should examine variables such as emotional intelligence, social support, self-esteem,
resilience, family environment, peer relationships, personality, and coping strategies, as these factors may
have a stronger influence on students’ interpersonal skills than academic stress. Recent research suggests that
coping strategies and social support are important factors in students’ responses to academic stress.
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